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Document Purpose 
 
This policy reflects the values and philosophy of the Speech and Language Therapy 
Department at Blossom House School in relation to supporting pupils with Speech, 
Language and Communication Needs (SLCN) within the school environment. It gives a 
framework to which all staff, teaching and non-teaching, work. It gives guidance on 
planning, teaching and assessment.   
 
 
Audience 
 
This document is intended for: 
 

 All teaching staff, therapists and classroom assistants 
 

 Parents and carers 
 

 Inspection teams 
 
Key Principals for Early Years SLCN provision  
 
“Being able to speak clearly and process speech sounds, to understand others, to express 
ideas and interact with others are fundamental building blocks for a child’s development.” 
 
“Children with SLCN in the early years can have difficulty learning and accessing the 
curriculum. Language difficulties can impact upon emotional development, with resultant 
behavioural difficulties and problems forming friendships. Without the right support SLCN 
can be persistent with wide ranging impacts and often reduced life changes”  
 
Integrated, multidisciplinary input is seen as ‘a key identified element in supporting both 
children’s language and communication development and in ensuring success in 
programmes which support pupils with SLCN” 
 
(ICAN Talk – series 7, (2009)  
 
Population 
 
The children at Blossom House School all have Speech, Language and Communication 
Needs (SLCN). These children have not acquired communication skills by the normal 
methods. Exposure to and experience of spoken language has failed to produce 
communicatively competent children at the level appropriate for their age.  These children 
may have an uneven profile of communication skills.  We therefore recognise the need to 
explicitly teach language and pragmatic skills in small steps; teaching these skills in a 
hierarchy. It is therefore likely that the areas taught at any one time may not be at an age 
appropriate level but are following the stage of development the child has attained.  In this 
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way we aim to enable the children to develop language and social skills which non-
language impaired children would acquire without specific teaching or intervention. 
 
The exact profile of impairment is unique to the individual and may include impairment in 
the following domains: 
 

 Speech impairment (including delayed or disordered speech, and/or specific diagnoses 
such as verbal dyspraxia)  

 Disorders of Fluency  

 Linguistic impairment (e.g. impaired receptive or expressive language skills) 

 Listening and attention difficulties (including specific formalised diagnoses such as 
ADHD) 

 Pragmatic Language impairment  

 Semantic impairment   

 Impaired Social Communication (including specific associated diagnoses such as 
Autistic Spectrum Disorder) 

 Difficulties with Social understanding  

 Associated difficulties such as sensory difficulties 
 
The Pupil’s specific SLCN impact upon educational progress and often affect emotional and 
behavioural functioning. For many pupils, there is often a sensory component to their 
profile. The SLT team are therefore required to work in a multidisciplinary way, utilising the 
skills of the wider school team in ensuring that therapy intervention is holistic.  
 
Speech and Language Therapy- Aims of Service 
 
To provide impairment based therapy which targets specific areas of speech, language and 
social communication impairment.  
 
To provide functional based therapy, which seeks to devise and implement practical 
strategies to support the individual in a particular setting (e.g. the classroom/ playground).  
 
To support educational progress by providing targeted therapy in areas of impairment that 
are affecting an individual’s ability to progress in the Prime and Specific areas of the Early 
Years Foundation Stage Curriculum.  
 

To support behavioural functioning and emotional wellbeing by providing targeted support 
in areas such as emotional intelligence and verbal reasoning. 
 

To work collaboratively with the multi-disciplinary team and parents to ensure a holistic 
provision is provided for all pupils.  
 

To work collaboratively with the Early Years Behaviour Coordinator (Julia Cargeeg - 
Blossom House- Motspur Park, Joey Burgess – Christopher Place) as complex behaviours 
are often a direct consequence of an individual’s receptive/expressive language or social 
communication impairment. 
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Foundation Stage SLT 
 
In the Blossom House Foundation Stage, Speech and Language Therapy input is needs 
led. It is based on a thorough baseline assessment of each child’s needs, using both formal 
and informal assessments. This includes considering their developmental levels in speech, 
receptive and expressive language, attention, play and social interaction. Ongoing 
assessment is made of the child’s emotional, social, behavioural and linguistic needs in 
relation to the Early Years curriculum and environment. Speech and Language Therapy 
input is needs led and may cover the following areas:  
 

SLCN Examples 

Attention, Listening and Self 
Awareness 

Developing understanding of what listening is why it 
is important and developing independent listening 
skills 

Semantics (Cross Curricular 
Links) 

Reinforcing specific curriculum related vocabulary 
using a visual reinforcement chart supplied in each 
classroom. 

Social Skills and Social 
Behaviour 

Developing competence, accuracy and confidence in 
communication and to appreciate different contexts 
may require different linguistic responses. 
To understand and use non-verbal communication 
appropriately. 
To develop ‘Social Thinking’ (the ability to 
understand and interpret social situations and 
determine appropriate social behaviour)  

Receptive Language Semantics, understanding basic and linguistic 
concepts, Understand instructions of increasing 
length and complexity. 
Gain an understanding of causality and effect, 

Expressive Language incl. 
Pragmatics 

Including syntax, morphology & narrative  
Sequencing, prediction and recall of events, and a 
notion of topic relevance. 

Play Developing play in three main areas: physical play, 
intellectual play and social/emotional play (e.g. 
imaginative, co-operative, interactive and symbolic) 

Higher Level Language To understand implied meanings, both verbal and 
non-verbal. 

Phonological Awareness Where relevant support the development of literacy 
skills by targeting pre-reading skills i.e. phonological 
awareness 

Speech  Targeted programmes are devised according to 
individual profile of need.  

 
The Speech and Language Therapists work very closely with the wider team, to ensure that 
the children’s speech, language and communication needs are being addressed across 
each session. In Blossom House Foundation Stage- Motspur Park, there is a Speech and 
Language Therapist in the free play sessions in addition to the direct therapy sessions, and 
the Speech and Language therapists are also available to offer support and advice across 
the morning, as well as to provide individual therapy. Direct group speech and language 
therapy sessions link to the weekly EYFS topic set for the group, and to the EYFS areas of 
learning, with a particular focus on Communication and Language and PSED. In addition to 
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this there are two curriculum support sessions per week where the therapist is based in 
class.  
 
Provision:  
 
 
1. Group Speech and Language Therapy (known as ‘Speaking and Listening’) 
 
Cherry and Year 1 
 
Pupils are ability grouped according to language and/or social communication needs. 
These sessions are designed to: 
 

 Develop the prerequisites essential to language and social skills development  

 Target specific areas of language and social communication/social 
understanding 

 Reinforce vocabulary found within the Early Years Curriculum ‘Topic of the Week’  
 
Therapists are required to: 
 

 Plan and differentiate work in order to meet individual’s specific needs 

 Deliver sessions through multi-sensory means (visual, kinaesthetic to supplement 
spoken language)  

 Use a wide range of activity types (e.g. role play discussion, stories, videos, games) 
to accommodate a wide range of learning styles.  

 Provide implement appropriate AAC to support the communication needs of the 
children and advice staff on how to use this.  

 Use the Foundation Stage core Makaton vocabulary, alongside the weekly topic 
Makaton vocabulary to support receptive language development as well as to 
augment speech. Please refer to separate Makaton Policy.  

 
Robin 
 
Pupils access speaking and listening sessions as part of the Robin House provision.  This 
is provided by the class based speech and language therapist in groups no larger than 6 
pupils. The SLT is based in class throughout the morning. The group SLT sessions are 
designed to: 
 

 Develop the prerequisites essential to language and social skills development  

 Target specific areas of language and social communication/social 
understanding 

 Reinforce vocabulary found within the Early Years Curriculum ‘Topic of the Week’.  
 

 
Therapists are required to: 
 

 Plan and differentiate work in order to meet individual’s specific needs 

 Deliver sessions through multi-sensory means (visual, kinaesthetic to supplement 
spoken language)  

 Use a wide range of activity types (e.g. role play discussion, stories, videos, games) 
to accommodate a wide range of learning styles.  
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 Provide implement appropriate AAC to support the communication needs of the 
children and advice staff on how to use this.  

 Use the Foundation Stage core Makaton vocabulary, alongside the weekly topic 
Makaton vocabulary to support receptive language development as well as to 
augment speech. Please refer to separate Makaton Policy.  

 
2. Individual Therapy 
 
In the Early Years, particular within cherry class individual therapy is most likely to target 
speech intervention. For Robin House intervention is most likely to target social 
communication and/or emotional regulation needs. Where individual therapy is indicated, 
there will be a therapist assigned to the child who will coordinate this. Following 
assessment parents will be informed of their coordinator, planned frequency of sessions 
and estimated duration where applicable. Parents will be informed of frequency of 
feedback. Please see Speech Care Pathway. In the Early Years the therapist will attempt to 
model sessions directly to the parent with the child. However, if this is not appropriate for 
that child then the therapist can either record a video or alternatively, will use another 
member of staff to act as the child within the modelled session.  
 
There is a therapist assigned to each class, who is able to provide advice and assistance to 
staff on a needs led basis.  
 
Pupils are seen for individual therapy according to specific need and where applicable, in 
accordance with pupils statement requirements. Please see separate document describing 
delivering therapy in accordance with a Statement of Special Educational Need.  
 
The speech and language therapist regularly reviews the pupils’ progress so that therapy is 
continuously needs led. Therapy may therefore take the form of a block of 1:1 therapy with 
a break for consolidation of skills. Similarly, the therapist may judge that the child responds 
more successfully in a pair or small group to target a specific skill. 
 
3. Multidisciplinary working  
 
Collaborative working between all staff is required.  This enables cross-curricular teaching 
and transference of new skills and knowledge.  The way in which we can achieve this is 
under constant review and development.  For example joint led music therapy and SLT 
groups, and joint led OT and SLT groups have been trialled. SLTs join OT and teaching 
sessions and vice versa in order to share practice, and there are regular team meetings to 
discuss the children’s needs and to moderate observations and data collection. There is 
also a half termly planning meeting between all Robin and Cherry staff for the next topic, 
which the SLTs are largely involved in.   
 
4. Play 

 
As noted above in Blossom House Foundation Stage- (Motspur Park) within cherry 
class, Speech and Language Therapists are present for the daily free play session, and 
will also join the outside play sessions on a regular basis. In Blossom House, 
Christopher place, the SLT supports outside play on a needs-led basis and is present 
for free play at least once a week. In Blossom House, Robin the SLT is present in class 
for the entire morning. In year 1 the therapist leads three club sessions per week, 
providing play, language and social support. Play activities that have been introduced in 
therapy sessions are made available at these times to support generalisation, and 
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these are modelled by staff. The teaching assistant is present across the morning to 
support with the generalisation of therapy and play targets during less structured times.  

 
Time Allocation 
 

 Children in the Blossom House Foundation Stage and year 1 receive 5 x 30 minute 
group therapy sessions each week known as ‘Speaking and Listening’. In addition, 
the SLT supports the development of play and interaction during ‘free play’ sessions 
lasting approximately 45 mins. This occurs 5 times a week. 

 
Any child within the Foundation Stage who has a significant speech delay/disorder receives 
two to five individual sessions per week.  The frequency and duration of individual/paired 
therapy sessions for children is based on the nature of the pupil’s difficulties. 
 
Planning  
 
Planning group/individual interventions for foundation stage pupils is based upon the 
following criteria:  
 

1. Reviewing up to date assessment findings detailing speech, language and/or social 
communication deficits. 

2. Consideration of the holistic implications of the identified language and 
communication deficits upon classroom learning and social interaction. 

3. Prioritising areas of SLCN for therapy according to severity and functional 
implications of these difficulties.  

4. Refer to clinical guidelines/ relevant research to ensure that therapy plans are 
underpinned by theoretical knowledge.    

5. Generating child specific termly SMART targets linked with termly support plans.  
6. Devising a specific therapy plan detailing specific activities to target identified areas 

of SLCN.  
7. SLTs working within the foundation stage are encouraged to collaborate when 

planning interventions for their designated groups in order to share ideas and ensure 
therapy plans reflect best practice.  

8. To liaise with appropriate teaching/therapy staff to ensure that SLT plans encompass 
EYFS curriculum needs as and when appropriate and inform staff of areas being 
targeted. 

9. To keep up to date records of therapy plans and save appropriately in the 
Foundation Stage folder, in the SLT planning folder for the relevant year.  

 
Assessment, Record Keeping, Reporting  
 

1. Each child’s language skills are assessed upon entry where no previous up to date 
assessments are available. This may include formalised assessment measures 
where appropriate but will certainly include an informal range of assessment 
measures in order to accurately identify areas of need. The Social Communication 
Emotional Regulation Transactional Support Assessment (SCERTS) is also used 
when appropriate for children on the Autistic Spectrum.  
 

2. A child’s language skills maybe reassessed at any point if a particular need arises.  
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3. Children who are of nursery and reception age have a six monthly review. A range 
of assessments may be used for these reports including the Pre-School CELF 2-UK, 
Derbyshire Language Scheme, Test of Pretend Play and various social 
communication disorder assessments such as SCERTS.  

 
4. There are a range of formalised assessments available to profile language and 

social skills development. The PRESCHOOL CELF -2 UK assessment is generally 
used to assess language development although alternative language assessments 
are available.  

 
5. Additional speech and language assessment tools will be selected by the clinician 

as appropriate in order to assess the specific needs of the individual child 
 

6. Therapy plans will incorporate specific qualitative and quantative measurable 
outcomes showing specific progress across the block of therapy being delivered. 
Each child’s speech and language therapy programme is planned using long, 
medium and SMART session targets. 

 

For further details on Assessment, Recording and Reporting see school policy 
 
Assessment Procedure for new children 
 
Cherry  
 

 In Cherry children initially attend for a 1:1 informal assessment with Alice and Amalia. If 

it is felt that the child’s needs could be met within the cherry class, the child is then 

offered a morning assessment within the group. This may be extended if needed.  

 During the visit, the child will be observed by the Early Years SLT coordinator, Amalia 

Mahon. Additional assessment may be appropriate for some visiting children. Feedback 

will be given verbally at the end of the morning by Amalia and a written observation 

letter sent no later than two weeks following the morning assessment. If more 

information or additional assessment is required then Amalia will either offer another 

morning assessment/s days or arrange to observe the child in their current nursery 

setting. If this is not possible Amalia will arrange a home visit to conduct further 

observations and/or assessment. 

Robin 

 In Robin children initially attend for a 1:1 informal assessment with Jude and Amalia. If it 

is felt that the child’s needs could be met within Robin house, the child is then offered a 

morning assessment. If more information or additional assessment is required then 

Amalia or Jude will observe the child in their current nursery setting. If this is not 

possible Jude or Amalia will arrange a home visit to conduct further observations and/or 

assessment.   

 
 
 



 

 9 

Liaison  
 
The SLTs liaise with each other at weekly SLT departmental meetings and there is a formal 
half termly planning meeting. The SLTs liaise with other staff (e.g. specialist teachers, class 
teachers and therapy team) as appropriate.  
 
In the Blossom House Foundation Stage SLTs attend termly parent meetings to ensure all 
parents know the content of their child’s group SLT provision and to jointly set targets for 
the upcoming term. In Blossom House Foundation Stage the SLTs contribute to the weekly 
parent ‘Learning Link’ newsletter.    
 
The parents are kept up to date with their child’s progress through the annual reviews and 
annual reports, termly parent meetings, termly IEP feedback and informal feedback as 
appropriate. Informal liaison is facilitated through the Head of Foundation Stage. In Robin 
House children are provided with a home-school diary to communicate with parents on a 
daily basis.  
 
Resources and Accommodation 
 
The Foundation Stage SLT resources are stored in the foundation stage building in the 
main office and in the small SLT room. The SLT team review and update resources as 
deemed appropriate. This is discussed regularly at departmental meetings. Assessments 
and resources for the younger children are stored in the main office in the Foundation stage 
building and in the small SLT room.  
 
Play resources are available for indoor and outdoor play. Indoor play equipment is available 
to children at appropriate times under adult supervision.  Outdoor play equipment is not 
available to children without permission from staff e.g. footballs, hoops.  Adult supervision is 
always required when such equipment is in use. In the Foundation Stage both the indoor 
and outdoor environments are set up at free play times to cover the seven areas of learning 
in the EYFS, facilitating learning through play.  
 
Resources for multi-sensory learning and SLT based activities are stored in locked 
cupboards within the foundation stage building.  
 

INSET Provision 
 
The SLT department are required to train all new staff regarding SLCN and the strategies 
that are required in order to effectively support all pupils within the classroom. SLTs are 
responsible for providing ongoing training, observations and feedback to assistants 
regarding effective strategies to use to support language, learning, social interaction and 
behaviour. 
 
See separate policy on INSET provision 
 
Supervision 
 
There is a full supervision programme in place for all newly qualified therapists entering the 
school in accordance with the RCSLT guidelines. 
 
New SLTs joining the school also undertake a thorough induction programme. 
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See separate document on SLT Supervision 
 
Training 
 
All therapists are expected to attend relevant training programmes. It is advised that they 
should attend a minimum of two training programmes in an academic year.  
All therapists are expected to attend in-house training provided by the school. 
 
In addition the speech and language therapy team provide training for staff, parents and 
external staff who are interested. 
 
Student Placements 
 
As part of the SLT Provision, there are several student placements offered at Blossom 
House each year as part of their training. These placements are subject to Safer 
Recruitment checks, receive induction before joining the school and are held to the same 
standards as Blossom House staff with regards confidentiality, conduct and behaviour. 
Students work under the close supervision of qualified SLTs at all times and regular 
meetings are held to monitor and assess progress and the placement itself. If you have any 
concerns with this arrangement, please contact the school or Head of Speech and 
Language to discuss. 
 
Equal Opportunities 
 
See policy on Equal Opportunities. 
 
Evaluation 
 
This policy will be reviewed annually by the Speech and Language Therapy team leader, in 
consultation with the staff, and as and when elements of Speech and Language Therapy 
are identified or prioritised within the School Development Plan. 
 
 
Update; September 2018 – Amalia Mahon  
 


